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Abstract 
The present study made an attempt to investigate simple and multiple relation between organizational health and trust in female 
high schools in Ardebil Province. For these using Cochran formula and Krejcie-Morgan table, a sample of 350 female teachers in 
359 schools located in 19 educational districts of the province were selected from a pool of 1950 teachers by multistage 
sampling. The study is correlation in terms of its statistical analysis. Hoy, et al.'s (1991) conceptualization, organizational health, 
as a single construct including 7 aspects, i.e., institutional integrity, principal influence, consideration, resource support, morale, 
and academic emphasis was measured through OHI-S Questionnaire with a reliability of .93. Based on Hoy and Tschannen-
Moran's (2003) conceptualization and T-Scale Questionnaire, three aspects of the organizational trust of teachers, i.e., trust in 
principal, colleagues, and clients was measured with a reliability of .91. For data analysis, Pearson coefficient correlation and 
multiple regression in enter model were used.  The results obtained are as follows:  school health was positively and significantly 
related to faculty trust; next each separate dimension of health was correlated with each aspect of faculty trust. Overall faculty 
trust was anticipated by principal influence, consideration, morale, and academic emphasis. 
Keywords: Organizational health; faculty trust; school health. 
1. Introduction 
Faculty trust and school health are both important aspects of schools. Trust is consistently identified as a critical 
underpinning for well-functioning organizations and similarly, school health has been linked to organizational 
effectiveness and student achievement. Teachers and students want an educational environment in which 
interpersonal relations are trusting and healthy. 
Numerous scientific efforts have been executed to define, explain and assay social climate of schools within 
recent decades. Result of these efforts was advantageous scientific structures for organizational climate assay (Hoy 
& Miskel, 2005). Of these methods can indicate to Organizational Climate Description Questionnaire (OCDQ), 
climate as social strain (OCI), Profile of School (POS) and organizational health (OHi) (Lester, Bishops& Lancaster, 
2001; Hoy, Tarter & Kottcamp, 2000). 
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Organizational health is one of the useful frameworks for the analyses of school climate (Smith, 2002). 
Organizational health first was proposed by Miles in 1969 to examine the climate of schools' (Korkmaz, 2006, 2007; 
Tsui& Cheng, 1999; Tsui et la 1994). According to Miles, a healthy organization was not only an organization 
surviving in its environment but also a structure constantly using its abilities to cope with difficulties and surviving 
in the long run (Miles, 1969). The term organizational health, which was first used to express the continuous aspect 
of organizational health, was defined by Parsons, Bales and Sils (1953), Hoy and Tarter (1997) and Hoy and Miskel 
(1991) as the ability to adapt an organization to its environment, create harmony among its members and achieve its 
goals. As can be understood from his definition, the organizational health of a school is a useful sign of 
interpersonal relations among people in schools (teachers, students, managers and others). Schools need the support 
of their environment to protect their organizational structure. Moreover, healthy schools adapt themselves to the 
environment successfully and promote common values in their staff (Korkmaz, 2006). In new structure (OHi-S) 
organizational health of school is defined by seven dimensions that altogether comprise patterns of behavior and 
special internal coordination of the school. Organizational health principles and its triple levels are expressed at 
below (Zahed-Babelan, Askarian, Behrangi, Naderi, 2008). 
Institutional level is about the school-environment relationship. 
x Institutional integrity is the schools’ ability to cope with its environment in a way that maintains the educational 
integrity of its programs. Teachers are protected from unreasonable community and parental demands. 
Managerial level is about the internal coordination of the school. 
x Principal influence is the principal’s ability to influence the actions of superiors. Being able to persuade 
superiors, to get additional consideration, and to proceed unimpeded by the hierarchy are important aspects of 
school administration.  
x  Consideration is principal’s behavior that is friendly, supportive, open, and collegial; it represents a genuine 
concern in the part of the principal for the welfare for the teachers.  
x Initiating structure is principal behavior that is both task- and achievement-oriented. Work expectations, 
standards of performance, and procedures are articulated clearly by the principal.  
x Resource support refers to a school where adequate classroom supplies and instructional materials are available 
and extra materials are readily supplied if required.    
Technical level is about teaching and learning mission in the school.  
x Morale is a collective sense of friendliness, openness, enthusiasm, and trust among faculty members. Where 
teachers like each other, like their jobs, and help each other and they are proud of their school and feel a sense of 
accomplishment in their jobs.  
x Academic emphasis is the extent to which the school is driven by a quest for academic excellence. High but 
achievable academic goals are set for students; the learning environment is orderly and serious; teachers believe 
in their students’ ability to achieve; and students work hard and respect those who do well academically.  
Trust is also an important aspect of school life. Like school health it is an important end-in-itself, but it is also 
likely related to other important organizational outcomes (Smith, Hoy, sweetland, 2001) 
Trust is a critical ingredient of all human learning (Rotter, 1967), one that is especially important in schools 
where learning is the central mission. Moreover, trust is crucial in facilitating cooperation (Deutsch, 1958; 
Tschannen-Moran 2001), in developing 
Open school cultures (Hoffman, Sabo, Bliss, & Hoy, 1994), in promoting group cohesiveness 
(Zand, l97l, 1997), in student achievement (Goddard, Tschannen-Moran, & Hoy, 2001) and in increasing the 
quality of schooling (Hoy & Sabo,1 998). Trust is a multi-faceted construct which may have different bases and 
phases depending on the context. It is also a dynamic construct that can change over the course of a relationship 
(Tschannen-Mora, & Hoy, 2001).  
A review of the extant literature on trust led to the identification of different definitions. Most were multi-faceted 
definitions and were based upon expectations or common beliefs that individuals or groups would act in ways that 
were in the best interest of the concerned party. The analysis led to the following definition of trust: Trust is an 
individual's or groups, willingness to be vulnerable to another party based on the confidence that the latter party is 
benevolent, reliable, competent, honest, and open. 
Faculty trust is a collective property- the extent to which the faculty as a group is willing to risk vulnerability. 
Notice that this definition includes multiple facets (Hoy, & Tschannen-Moran, 2003): 
x Benevolence- confidence that one's well being will be protected by trusted party; 
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x Reliability- the extent to which one can count on another person or group; 
x Competency- the extent to which the trusted party has knowledge and skill; 
x Honesty-the character, integrity, and authenticity of the trusted party; 
x Openness-the extent to which there is no withholding of information from others. 
Thus the general hypothesis of this study was that school health will be positively related to faculty trust and 
central research question was what dimensions of organizational health are the best predictors of each dimension of 
faculty trust (trust in principal, colleagues, and clients). 
2. Method 
2.1. Participants 
The Statistical population involved all of the 1950 female teachers in 359 schools located in 19 educational 
districts of the Ardabil province in 2008-9 academic years. From these, by using Cochran formula and Krejcie-
Morgan table, a sample of 350 female teachers by multistage sampling were selected. 
2.2. Materials 
To measure of research variables following instruments were used:  
The organizational health inventory (OHI-S) of Hoy and Tarter (1997) for high schools has 44 items. And assay 
seven dimensions of organizational health; institutional integrity, principal influence, consideration, initiating 
structure, resource support, morale and academic emphasis. Teachers present their agreeable with 44 items in four-
degree spectrum like Linker's one (Always 4, Frequently3, Sometimes 2 and Rarely 1 for positive items and its 
reverse for negative items). In this questionnaire seven dimensions have had items in following numbers: 
institutional integrity 7items, initiating structure 5 items, consideration 5 items, principal influence 5items, resource 
support 5items, morale 9 items, and academic emphasis 8 items. The reliability scores for the scales were relatively 
high: Institutional Integrity (.91), Initiating Structure (.89), Consideration (.90), Principal Influence (.87), Resource 
Support (.95), Morale (.92), and Academic Emphais (.93) (Hoy, Tarter and Kattcamp, 2000). A factor analysis of 
several samples of the instrument supports the construct validity of the concept of organizational health (Hoy, 
Tarter, & Kottkamp, 2000; Hoy & Tarter, 1997). In addition, the predictive validity has been supported in other 
studies. See Hoy, Tarter, and Kottkamp (1991) for a review of that literature. 
The Omnibus T-Scale of Hoy and Tschannen-Moran (2003) the latest version of  with 26 Likert items and three 
subscales: Faculty Trust in the Principal, Faculty Trust in Colleagues, Faculty Trust in Clients. The reliabilities of 
the three subscales typically range from .90 to .98. Factor analytic studies of the Omnibus T-Scale support the 
construct and discriminant validity of the concept. 
2.3. Procedure 
Based on the nature of subject and research questions, correlation method was thought to best serve the purpose 
of the present study. The questionnaire was distributed among participants and gathered data was analyzed by using 
Pearson correlation coefficient and multiple regression in enter model. 
3. Results 
Table 1. correlation coefficient, mean and standard deviation  of faculty  trust and its aspects  
 
 1 2 3 4 Mean Std. Deviation 
Trust in principal 1    35.96 (4.50) 8.4 
Trustin colleaguse  .584** 1   35.65 (4.56) 6.6 
Trust in clients .362** .509** 1  37.60 (3.76) 7.1 
Overall Faculty trust .828** .845** .755** 1 109.20 (4.20) 17.9 
( ) mean is based on 5                     ** p < .01 
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Results from Table 1, show that there is a positive and significant correlation between aspects of faculty trust and 
overall faculty trust 
 
Figure 1.  Profile of faculty trust and its aspects in high and low organizational helth 
 
According to Figure 1, healthy schools have trusted teachers. In other words the healthier the school climate, the 
stronger the degree of trust in principal, trust in colleagues, trust in clients, and overall faculty trust. 
 
Table 2: regression of aspects of faculty trust on dimensions of school health  
 
organizational health dimensions Trust in 
principal 
r          Beta 
Trust in 
colleagues 
r           Beta 
Trust in clients 
r         Beta 
Overall 
Faculty trust 
r          Beta 
Institutional integrity .410**    .101* .267**    -.052   .226**    -.039 .341**    .013 
Principal influence .428**      .044 .299**     .039 .368**    .167*   .457**    .102*  
Consideration .704**    .409* .479**    .136 .360**   -.031 .650**   .230* 
Initiating .598**    .086* .375**    -.070 .318**   -.056 .545**   -.008 
Resource support .600**      .015 .427**     .005 .357**   -.044 .581**   -.012 
Morale .611**    .224* .626**   .540* .395**  .195* .674**   .381* 
Academic emphasis .488**      .013 .433**    .900 .530**   .433*  .599**   .212* 
 R= .74       
Adj. R2 = .54 
R= .64       
Adj. R2 =. 40 
R= .56       
Adj. R2 = .30  
R= .76       
Adj. R2 = .56  
* P < .05                ** P < .01 
The results of Table 2, shows school health was positively and significantly related to faculty trust; next each 
separate dimension of health was correlated with each aspect of faculty trust. Overall faculty trust was by principal 
influence, consideration, morale, and academic emphasis. 
 Also trust in principal was anticipated by institutional integrity, consideration, initiating, and morale and trust in 
colleagues was anticipated by morale. Finally trust in clients was anticipated by principal influence, morale and 
academic emphasis. 
4. Discusstion 
In general, the hypothesis that school health would be positively related to faculty trust was supported. Each 
aspect of faculty trust was significantly related to the overall index of school health. However, as expected, different 
dimensions of health were more or less important depending on which aspect of faculty health was the focus. 
The results with respect to faculty trust were not wholly anticipated. Although it was anticipated that by morale 
(r= .626, Beta = .540, p < .01), the one component of school health at the teacher level, would be predictors of 
faculty trust in colleagues. These results are similar to earlier ones that examined school climate and faculty trust in 
colleagues (Hoy, Tarter, Kottkamp, 2000; Hoy, Tarter, & witkoskie, 1992, Smith, Hoy, sweetland, 2001). Schools in 
which teachers have high morale are those in which they trust each other. 
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We assumed that the factors that promote principal trust were those directly related to the actions of the 
principals, a proposition generally supported by the literature ( Hoy, Smith, sweetland, 2002; Hoy, Tarter, & 
witkoskie, 1992) institutional integrity (r= .410, Beta = .101, p < .01), consideration (r= .704, Beta = .409, p < .01), 
initiating (r= .598, Beta = .086, p < .01), and morale (r= .611, Beta = .224, p < .01) the finding is consistent with 
studies at the elementary school level (Hoy, Tarter, & witkoskie, 1992; Hoy, & Tschannen-Moran, 2003). If 
principals are to earn the trust of their teachers, it seems that they must be supportive and considerate as they lead 
teachers toward the accomplishment of the important tasks of schooling. 
 And finally trust in clients was anticipated by principal influence (r= .368, Beta = .167, p < .01), morale (r= .395, 
Beta = .195, p < .01) and academic emphasis (r= .530, Beta = .433, p < .01). Academic emphasis had a strong, 
independent effect on faculty trust in clients. As predicted, schools that set high standards for student achievement 
have orderly learning environments, and have teachers who believe that their students will succeed are schools that 
have teachers who trust both students and their parents (Smith, Hoy, sweetland, 2001). 
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